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Edward S. Lisk, Clinician, Conductor, Author
    Oswego, New York

“Musical training is a more potent instrument than any other.”.....Plato

Successful Leadership

“Leading the Way”

“It is ironic that, as a growing body of  psychological research confirms the critical 

importance of  music and art for children, these programs continually come under 

the knife of  budget-cutters. The problem is that the information supporting the 

value of  music and art is not filtering down to the local level, where a great many 

decisions about the content of  the curriculum are made.”......Lorin Hollander



2

“Music has the power of producing a certain effect on the moral character of the soul, and 

if it has the power to do this, it is clear that the young must be directed to music and must be 

educated in it.”.....Aristotle

MUSIC is vital to education...

It is a powerful force in human learning that cannot be denied....

A child searches for expressive and creative opportunities 

to share with others... 

...to satisfy their need for communication...

The fine art of music performance expands and enhances 

a child’s listening skills 

through the nuance and inflection

of rhythmic and lyrical expression.... 

Becoming sensitized to such musical subtleties provides 

a depth of understanding, appreciation, and value

for beauty, expression, and creativity, 

while enhancing the development of the total individual.

This is not found in any other school learning experience....

MUSIC is the only language that spans the entire universe of learning !

                  ........Edward S. Lisk

  “What the world needs now, in elementary and high schools as well as in universities, is 

what we can call ‘visionary and transformative education through music.’  Music, perhaps 

most powerfully, enhances the organically interwoven dimensions of creativity, vision and 

intuition, as it fulfills this undifferentiated yearning and reflects the very core of our beings. 

Imbued with the awesome glory of human emotion, music is supreme.”.....Lorin Hollander
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Making a Difference by Leading the Way
Performing in an instrumental ensemble or singing requires an intricate combination of visual, intellectual, physical, and auditory 

control coupled with a perceptive decision making process or, intelligence in action. A music teacher needs to guide parents and 
administrators into the critical areas of musical value, appreciation, and discrimination. If such opportunities are neglected, a program 
will never reach its potential of worthy lifelong importance and appreciation.

This program has been successful in many school districts. The program was developed after considering the after-effects of 
many masterwork concerts. I discovered I had to do more than simply program worthy literature and conduct the concert. Each time I 
concluded a concert, I felt as though the audience simply did not understand the significance of what had just happened in the concert. 
Did they really understand the demands and complexities of the literature being programmed along with the required skill levels of an 
instrumentalist? It was at this time I realized my teaching responsibilities extended far beyond students. 

This program will establish a strong administrative, board of education, and a community supported base that recognizes the 
importance of music as an academic program. It provides opportunities for additional staffing, facilities, and budget allocations. The 
program is based upon three simple questions:

1. Do administrators and parents recognize the complexity and demands of playing an instrument or singing?

2. Do administrators and parents understand why a music program is an important component to an academic program?

3. Do administrators and parents understand why our curriculum is based upon significant works in wind and choral literature 
(and not pop-music)? 

This special program is not a concert and is simply a means to guide parents, and administrators into recognizing music as being 
an important component to the students academic program. The important word here is “guide” as we shape and design new opinions 
and values about what it is that we do and the importance of what we do and its academic importance... a live demonstration! 

Consider a few questions to prompt your thinking about your program and how it is recognized for its worth in your school 
building. 

• Is your program recognized as being only a competitive activity? 

• Is your program considered to be a part of the academic offerings or simply another activity?

• Does your audience expect you to sing or play pops literature? 

• Do your parents and administrators understand why you select certain music?

• Do your parents and administrators know the difference between an excellent band/orchestra/choral performance and a 
mediocre band/orchestra/choral performance?

• What does it mean to play or sing “in-tune” and what does an “out of tune” ensemble sound like? 

• Why is the language of music important? 

• Do your students have an extensive performance vocabulary (scales, articulation, response to rhythm patterns, tone quality) 
that allows them to perform a wide range of worthy literature?

• Do your parents and administrators understand what a musical performance vocabulary is and how it is necessary to read 
music (as in other languages)? 

• What will the audience expect to hear at a concert and what will they leave the concert with? 

Another important consideration...you must realize your audience “was the product of someone’s school music program.” Their 
opinions and values were based upon the strengths and weaknesses of that program. You must  assume the responsibility of getting 

everyone on the same page. To do this, there is no easier way than to present this special Leading the Way program.
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Too often, an adult audience is exposed only to the “activities” of a music program 

while overlooking the essential aspects of academic learning. MUSIC is often viewed 

as an extracurricular service activity in a school setting. !is perception denies its 

contribution as a central learning activity. A music teacher needs to guide parents 

and administrators to recognize the important areas of musical value, appreciation, 

and discrimination. 

!is program establishes a strong administrative and community-supported 

base, recognizing the importance of music performance as an academic program. 

Requests for additional sta"ng, facilities, and budget are seldom questioned with 

such a foundation. !ese areas are easy to justify once administration, board of 

education, parents, and community are all on the same page as your sta# and program 

expectations. 

 “Leading the Way” presentations are a means to change and create positive opinions 

and values about what it is that we do and the importance of what we do. The program 

is in addition to the normal scheduled concert performances... a ‘live demonstration’ 

about what it is that we do and its academic importance ! The instructional modules 

guide listeners to recognize and appreciate the uniqueness of musical expression. 

It is extremely important for music educators to change the long-held perceptions 

that so often inhibit a programs potential.

The program requires patience... allow sufficient time (years) to change long-

established ‘opinions.’

Enjoy the rewards of this program!

“Leading The Way” Sessions
for 

Administrators, Board Members, and Parents
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Organizing Music Awareness Sessions

1.  Arrange adult seating around the perimeter of your organization on stage or in the rehearsal 

room.  It is important not to seat adults as an ‘audience’ in your auditorium/theater/gymnasium. The 

priority is to have ‘close-up’ eye-contact by removing the typical ‘lecture-auditorium’ type presentation... 

and a departure from the traditional concert presentation.

2.  Be prepared !! The intent of the program is to establish an ‘academic identity’ for your program 

and will require additional reading, and study to prepare. This is the only opportunity you have 

to “guide” your parents/administrators to look beyond entertainment or service and recognize the 

complexities of musical performance (NEVER refer to your program as an “activity”).

3.  When presenting, move close to adults and make ‘eye’ contact.... Communicate with energy, 

enthusiasm, determination. Script your presentation until you become comfortable (usually after a 

couple of sessions). Your success will be based upon:

A.  Knowledge of what you are presenting = confidence !

B.  Be deliberate, not apologetic or insecure = be informed !

C.  Tempo and timing...keep your presentation moving = believe in the importance of your program !

D.  Your appearance, words, and presentation should project EXCELLENCE - a Model !...we are 

responsible for the ‘fine art of music’... Our practice, study, teaching techniques, vocabulary, and 

dress must reflect an individual who is committed to the fine details of musical performance.

4.  Schedule the presentation at least once during a school year. Sessions should be 60-90 minutes 

in length.  Elementary groups will require less time...but not less than 1 hour. Make the program 

worthwhile ... you are changing attitudes, perceptions, and opinions while developing a solid foundation 

for long-term support.

5.  Such a ‘new’ presentation creates a strong desire to attend for fear of missing something ! You may 

have to limit the number of adults attending this special program. Set time deadlines for signing up 

and requesting a seat (see sign-up sheets). This type of program usually generates capacity attendance 

and establishes a high priority for your next session.

6.  The rewards and dividends from these presentations will provide you and your program with 

new value, respect and recognition for many years !  After a few years, don’t be afraid to ask for new 

staff, instruments, or facilities.

The following outline will give you some ideas for organizing your presentation.  Modify and adjust 
for your program.

The Instructional Modules are expanded and will require modification to meet your program 
presentation. Modify and use them as a “guide” to address the complexities of  music performance.
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Presentation Format

Part 1:  Opening:   Perform a short selection (2-3 min.).  

Welcome parents, administrators, board members... .  Describe the purpose of this special program and 

how it will differ from a normal concert performance. Your priority is to create greater awareness and 

appreciation for the complexities of musical performance...  or... establishing an ‘academic foundation’ that 

becomes an integral part of education (more than entertainment or service).

Part 2:

INSERT INSTRUCTIONAL MODULE

 (see  Modules #1,2,3,4 on next page)

Part 3:    At the conclusion of the instructional module, perform a musical selection, such as a traditional 

march, a chorale/hymn type composition or other, demonstrating musical skills. Do not program ‘pop’ 

type selections as this type of program is carefully guiding listeners to become aware of a broad range of 

musical literature based upon historical and artistic content.

Part 4:  Question and Answer Session... encourage comments and participation.

Finale:  Upon the completion of the question/answer session, make the following  important statement... 

“Is the band/orchestra/choral program another activity, or is it an academic discipline that 

contributes to the students total educational process ?”  DO NOT allow any answers for this 

question... the parents/administrators/adults must develop their own sense of values to our discipline....we 

guide them to recognize and appreciate the uniqueness of musical expression.

Encourage adults to attend the next concert performance and listen for the various musical ‘details’ and 

‘demands’ as presented in this session.

Optional...perform a short musical selection to conclude program. 

The clinic session should be presented with parents/adults seated around the organization (not in a 
traditional  audience setting). Sessions should be approximately 60-90 minutes in length. 

Seating Arrangement
(Rehearsal Room or Stage)

Room Set-up

Band/Orchestra

Chorus

Adult seatingAdult seating
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Suggested “Leading the Way” Sessions
(Modify and adapt to your program)

     The session titles are intended to prompt individuals to “think” and make connections and 
comparisons regarding the complexities of playing a musical instrument (not an “activity”). 

Band/Orchestra/Chorus:  Academic & Why !
The Language of Music, Emotion & Expression

Listening to the Mystery of Music
Skill Development:  Surgeon or Musician

Musical Performance:  Integrated Thought and Action
Instrumental Music... Thoughtful Action and Decision Making

Beginning Band/Orchestra:  My First Story (march, folk song, overture)
Elem. Band/Orchestra/Chorus:  The Beginning of Artistic Thought

Elem. Band/Orchestra/Chorus... The Musical Sounds of Reading, Math and Science
MS or HS Band/Orchestra/Chorus:  Expressing Standards of Excellence

MS or HS Band/Orchestra/Chorus... Communication and Understanding
Imagining and Creating Through Musical Sounds

To Be or Not To Be... Musical Skills, Knowledge & Understanding
Is Music Performance Important?

From Shakespeare to Beethoven & Mozart to Einstein
The World of Music: Life-long Learning 

Music Spans the Entire Universe of Learning !   
Multiple Intelligences and Music Performance

Artistic Thought & Expression: Sensitive to Detail!
Music Performance:  Beyond “Numbers & Scores”

Music Literature and Curriculum
Designing OUR Band/Orchestra/Choral Program for Longevity

Investing In Artistic Opportunities Through Band/Orchestra/Chorus

**********************************************************************
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Suggested Reading

Adolph, B. (1996). What to Listen For In The World. New York: Limelight Editions. What is the nature of  music and what 

is its meaning in our lives? How is it created? How can it be more fully understood and appreciated? The author probes 

into the heart of  such matters as the role of  memory and imagination in creative expression, the meaning of  inspiration, 

and how music communicates. Poetic reading at its finest. 

Barra, Donald (1983). The Dynamic Performance: A Performer’s Guide to Musical Expression and Interpretation. New Jersey: 

Prentice-Hall, Inc. The author has restored music to the function of  living language and saved it from the interrupted 

and meaningless staccato of  the teletype (Y. Menuhin).

Battisti, Frank (2002). The Winds of  Change. Meredith Music Publications/Hal Leonard Pub. The evolution of  the Con-

temporary Wind Band/Ensemble and its conductor.

Blum, David (1977). Casals and the Art of  Interpretation. Los Angeles: University of  California Press. An authoritative 

guide to this great artist’s approach to interpretation... a book that is compulsory reading for every player, conductor and 

teacher.

Brophy, Timothy (2000). Assessing the Developing Child Musician: A Guide for General Music Teachers. Chicago: GIA Music 

Publications. Leads the general music specialist through every step necessary to develop their own personal style for as-

sessing students while working with the guidelines of  local district standards and curriculum.

Camphouse, M. (2002). Composers on Composing for Band, Vol. 1, 2, 3.  Chicago: GIA Music Publications. This publication 

gives fresh insight and perspective into the world of  music from the ultimate source of  its creativity - the composer. In 

these volumes, the world’s most highly respected band composers share their lives and work. 

Copland, Aaron. (1980). Music and Imagination. Harvard University Press, Cambridge, MA. Lectures delivered at Harvard 

University during the academic year 1951-52. The six talks are a free improvisation on the general theme of  the role 

imagination plays in the art of  music. The first half  of  the book treats the musical mind at work in its different capacities 

as listener, interpreter, or creator.  The second half  discusses recent manifestations of  the imaginative mind in the music 

of  Europe and Americas.

Csikszentmihalyi, M. (1996).  CREATIVITY.  New York: HarperCollins Publishers, Inc. Drawing on nearly one 

hundred interviews with creative people in every field and thirty years of  research on the subject of  creativity, the author 

uses his famous “flow” theory to explain the creative process and show how creativity can enrich all of  us.

Gardner, H. (1993).  Creating Minds:  An Anatomy of  Creativity Seen Through the Lives of  Freud, Einstein, 

Picasso, Stravinsky, Eliot, Graham, and Gandhi. New York:  BasicBooks, a division of  HarperCollins Publishers, Inc. This 

book represents both a culmination and a beginning: a culmination in that it brings together Howard Gardner’s 

lifelong interests in the phenomena of  creativity and the particulars of  history; a beginning in that it introduces a new 

approach to the study of  human creative endeavors, one that draws on social-scientific as well as humanistic traditions.

Gardner, H. (1993).  Multiple Intelligences: The Theory in Practice. New York:  BasicBooks, a division of  HarperCollins 

Publishers, Inc. A capsule version of  the original theory, along with responses to the most frequently raised question 

is presented in the first part of  this text.  In the final section, Gardner turns his attention to the new directions that he 

expects will be taken with multiple intelligences.
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Gardner, H. (1991).  The Unschooled Mind:  How Children Think and How Schools Teach. New York:  BasicBooks, a divi-

sion of  HarperCollins Publishers, Inc. A must for every music educator!  Howard Gardner turns his attention to educational 

practice and why children are not mastering what they ought to be learning in schools.  He merges cognitive science with 

the educational agenda, showing how ill-suited our minds and natural patterns of  learning are to current educational 

materials, practices, and institutions.

Green, B. (2003). The Mastery of  Music: Ten Pathways to True Artistry. New York: Broadway Books (distributed by GIA). 

What makes the great musicians great? The mastery of  music doesn’t stop with the mastery of  musical technique. The 

musicians we think of  as true masters of  their art are the ones whose artistry we admire, and that goes way beyond tech-

nique, into a place that even the word “excellence” can barely touch, that almost indescribable realm of  human depth 

which we refer to by such terms as “character” and “soul.”

Harris, F. (2001). Conducting with Feeling. Meredith Music Publications/Hal Leonard Inc. A thought-provoking collection 

of  ideas by today’s leading conductors on how a conductor develops feelings for a piece of  music and communicates 

those feelings to an ensemble. Some of  the notable conductors include: Frank Battisti, Frederick Fennell, Craig Kirch-

hoff, Weston Noble, Larry Rachleff, Malcolm Rowell, Gunther Schuller to name a few. 

Jordan, J. (1999). The Musician’s Soul. Chicago: GIA Publications. This publication is a starting point on a journey be-

yond the precise techniques of  artistry and into a place of  self-exploration and soulful spirituality. Filled with inspiring, 

thought-provoking quotations, life experiences, and ideas, The Musician’s Soul will encourage you to explore your inner 

self  by creating openness and vulnerability, finding your center, and discovering the importance of  solitude as well as 

community. The result will be a new heartfelt honesty and beauty in your music making. 

Jourdain, R. (1997). Music, The Brain, and Ecstasy. New York: William Morrow and Company, Inc. The publication is a 

far-reaching study of  how music captivates us so completely and why we form such powerful connections to it. Leading 

us to an understanding of  the pleasures of  sound, the author draws on a variety of  fields including science, psychology, 

and philosophy. The publication looks at the evolution of  music and introduces surprising new concepts of  memory and 

perception, knowledge and attention, motion and emotion, all at work as music takes hold of  us.

Kohn, A. (1992).  Punished by Rewards: The Trouble with Gold Stars, Incentive Plans, A’s, Praise, and Other Bribes. Boston:  

Houghton Mifflin Company. In this groundbreaking book, Kohn shows that while manipulating students and people 

with incentives seems to work in the short run, it is a strategy that ultimately fails and even does lasting harm.  He 

further states that our workplaces and classrooms will continue to decline until we begin to question our reliance on a 

theory of  motivation derived from lab animals.  Drawing from hundreds of  studies, he demonstrates that people actually 

do inferior work when they are enticed with money, grades or other incentives.  

Levitin, Daniel, J. (2006). This is Your Brain on Music. Peguin Group. Levitin;s book lifts the veil, allowing professionals 

and nonprofessionals alike a privileged glimpse into the perplexing and critical interplay between the mind and music. A 

comprehensive and thought-provoking exploration of  the neuroscience of  music. 

Lisk, Edward (2007). The Creative Director: Conductor, Teacher, Leader. Meredith Music Publications/Hal Leonard, Inc. 

Listening skills, harmonic and melodic content, ensemble sonority and expressive conducting are only a few of  the 

insightful topics offered to the creative director in this latest publication. The complexities of  instrumental music as 

related to Gardner’s Theory of  Multiple Intelligences provide an overwhelming foundation for the support of  music in 

the schools.
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Miles, Richard. Teaching Music Through Performance in Band, Vol. 1, 2, 3, 4, 5, 6, 7, & 8.  Chicago: GIA Music Publica-

tions. Each volume contains 6 chapters (Blocher, Cramer, Corporan, Lautzenheiser, Lisk, Miles) and a collection of  100 

compositions representing grade levels 2 through 6. 

Perkins, D. (1992).  Smart Schools: From Training Memories to Educating Minds. New York:  The Free Press, A Division of  

Simon & Shuster, Inc. This is the first book to show how the breakthroughs with thinking and learning from congni-

tive scientists are applied in the classroom.  Perkins also shows why traditional teaching approaches often result in the 

students’ limited understanding of  a subject.  He introduces an impressive array of  methods that have been shown to 

dramatically increase a student’s understanding.

Raessler, K. R. (2003). Aspiring to Excel: Leadership Initiatives for Music Educators. Chicago: GIA Publications. The author 

draws upon his career of  45 years and life experiences and challenges all music educators to assess their priorities, their 

goals, and the sequence of  instruction in their school district or their university. Simply put, this volume is a definitive work 

on the state and future of  music education in the United States. Everyone at all levels of  music education who read this book will 

surely find themselves Aspiring to Excel.

Ristad, Eloise (1982). A Soprano on Her Head: Right-side-up reflections on life and other performances. Utah: Real People Press. 

This book turns traditional music teaching on its head (Tim Gallwey).

Robinson, Ken (2009). The Element: How Finding Your Passion Changes Everything. Viking Peguin. The Element is the point 

at which natural talent meets personal passion.

Storr, Anthony (1992). Music and the Mind. Ballantine Books, New York. Music stimulates the mind, captivates the heart, 

and nurtures the soul. Anthony Storr, distinguished psychiatrist ponders why.

Whitwell, David. The Art of  Musical Conducting. California: Winds Publishing. The author has set out to assure, convince, 

set-to-thinking and acting on the acceptance of  his text as a positive plea for the truth of  his belief  that music is feeling. 

David’s web page includes many essays. No cost downloads. http://www.whitwellessays.com/
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About the Clinician.....

Edward S. Lisk is an internationally recognized clinician, conductor, and author. He is an honored and elected 

member (48th) of  the prestigious National Band Hall of  Fame for Distinguished Conductors. He joins the ranks of  notable 

conductors such as John Philip Sousa, Edwin Franko Goldman, Henry Fillmore, Col. Arnald Gabriel and Col. John 

R. Bourgeois, among many others. The National Band Hall of  Fame for Distinguished Conductors is housed in a magnificent 

facility made available by Troy University in Alabama. 

Mr. Lisk is the 2009 recipient of  the distinguished Midwest Medal of  Honor. The Midwest Medal of  Honor was 

introduced in 1962 as a way to honor conductors, educators, and composers whose unique service to music education 

and influence on the improvement of  bands and orchestras. The Midwest Medal of  Honor was presented to Mr. Lisk on 

December 18, 2009 at the Midwest Clinic in Chicago, Illinois.

Mr. Lisk is an inducted member of  the prestigious American Bandmasters Association and in the year 2000, served 

as the 63rd President of  this distinguished organization founded by Edwin Franko Goldman. He has an active guest-

conducting schedule that includes all-state bands, honor bands, university, and professional bands. He has served as guest 

conductor for the U.S. Air Force Band, Australian Wind Symphony, U.S. Interservice Band, U.S. Army Field Band and the U.S. 

Army Band “Pershing’s Own.”  

Recognized as a national leader for school band programs, and rehearsal/instructional techniques, his state, and 

national presentations continue to serve directors in building and improving band programs. The University of  Alabama 

School of  Music appointed Mr. Lisk to the distinguished 2007-08 Endowed Chair Position in Music Education. Since 

1985, Mr. Lisk has served as an adjunct professor, appeared as a clinician/lecturer, adjudicator, and guest conductor 

throughout 46 states and 5 Canadian Provinces. He also traveled to Australia and presented sessions for the Australian 

National Band and Orchestra Clinic in Perth, Melbourne, and Sidney. He is the author of  The Creative Director Series (9 

pub.) published by Meredith Music Publications and a coauthor of  the highly acclaimed 8-volume publication by GIA, 

Teaching Music Through Performance in Band. He is the editor for the Edwin Franko Goldman March Series for Carl Fischer 

Music Publications, which include, On The Mall March, The ABA March, Bugles and Drums March, Onward-Upward March and 

On Parade March.

Mr. Lisk is an appointed member of  the Midwest Clinic Board of  Directors and serves the John Philip Sousa 

Foundation as Vice-president for Administration. He is a past-president of  the National Band Association (’90-’92) and 

served NBA as Executive Secretary Treasurer (‘97-‘02). He holds membership in several professional associations and is 

an International Honorary Member of  Phi Beta Mu. He is the recipient of  many distinguished awards and titles. 



14

Publications by Edward S. Lisk

Available through MEREDITH Music Publications/HAL LEONARD, Inc.

***The Musical Mind of  the Creative Director (Summer 2010)

 The Creative Director: Conductor, Teacher, Leader ..........NOW AVAILABLE!

The Creative Director:  Alternative Rehearsal Techniques (Text Vol. 1)

The Intangibles of  Musical Performance (Text Vol. 2)

The Creative Director: Beginning & Intermediate Levels (Vol.3)

Student Supplement Book 1

Student Supplement Book 2

A.R.T. Teaching Accessories (Graphic illustrations of  concepts)

Alternative Rehearsal Techniques DVD-Video, assisted by Virginia Commonwealth Univ. Wind Ensemble (1 hr.)

Available through GIA Publications

Teaching Music through Performance in Band Vol. 1 ................Chap. 6: Making the Connection: Academic, Rehearsal, Curriculum

Teaching Music through Performance in Band Vol. 2 ................Chap. 2: The Mastery of  Music Fundamentals

Teaching Music through Performance in Band Vol. 3 ................Chap. 2: Silence and The Space of  Time

Teaching Music through Performance in Band Vol. 4  ...............Chap 3: Beyond the Page: Natural Laws of  Music Expression

Teaching Music through Performance in Band Vol. 5  ...............Chap. 2: The Mysterious World of  In-Tune Playing

Teaching Music through Performance in Band Vol. 6  ...............Chap. 5: Making a Difference

Teaching Music through Performance in Band Vol. 7  ...............Chap. 2: Imagination & Creativity: A Prelude to Musical Expression

Teaching Music through Performance in Band Vol. 8  ...............Chap. 2: The Energy of  Musical Thought (Dec. 2010)

Available through Carl Fischer Publications

Edwin Franko Goldman March Series, edited by Edward S. Lisk

On The Mall March

The ABA March

Bugles and Drums March

Onward Upward March

On Parade (2009)

The Emblem of  Freedom March (2011)

Edward S. Lisk            
836 Co. Rt. 25          

Oswego, NY 13126             
Phone: 315-343-3595         

E-Mail:  elisk@twcny.rr.com

Web Site: http://web.me.com/elisk


